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Resumen

El siguiente proyecto fue desarrollado en el Centro de Lenguas de la Universidad de La
Salle cuya intención es describir en qué medida las percepciones, actitudes y creencias por parte
de los estudiantes tienen incidencia en el aprendizaje del inglés. Durante este proyecto, hubo una
variación altamente notable en la población debido a las características del Centro de Lenguas.
De acuerdo a dicha realidad, la investigación se enfocó en las percepciones, actitudes y creencias
de los estudiantes y su incidencia en el aprendizaje del inglés.
Con el fin de describir dicha incidencia, tres instrumentos fueron aplicados durante la
investigación: observaciones, diarios de campo y encuestas. Estos instrumentos le permitieron al
investigador identificar los tres factores por separado para eventualmente describir la incidencia
en el aprendizaje. Los resultados mostraron variación como resultado de la subjetiva perspectiva
que cada estudiante tiene hacia el aprendizaje del inglés y sus propias experiencias en la
adquisición del lenguaje. Finalmente, los resultados sugieren que la incidencia de estos factores
es un hecho inexorable en el cual el afecto y experiencias previas son inherentes al fenómeno del
aprendizaje de inglés.
Palabras clave: percepciones, actitudes, creencias, aprendizaje de inglés, Centro de Lenguas.

Abstract

The following research project was developed at the Languages Centre of La Salle
University and attempts to describe how far students’ perceptions, attitudes and beliefs have
incidence on English learning. During the project, the population was highly variable due to
features established by the Centre. Based on that reality, the research focused on students’
perceptions, attitudes and beliefs and their incidence on English learning.
In order to describe that incidence, three instruments were applied during the study:
observations, journals and surveys. These instruments allowed the researcher to identify three
factors separately and then to describe their incidence on learning. The outcomes showed
variation as a result of the subjective perspective each student had towards English learning and
their own experiences in their language acquisition. Finally, results suggest that the incidence of
these factors is an inexorable fact in which students’ affection and background are inherent
phenomena to English learning.
Key words: perceptions, attitudes, beliefs, English learning, Languages Centre.
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Chapter 1

1.1

Introduction

For any teacher, students’ learning processes are one of the most relevant facts in their
class environment. Regarding the implication of this truth, teachers and training tend to inquire
what learning process is and how it is affected. This is why this research project is constructed
under the concepts of perceptions, attitudes and beliefs and the learning of a foreign language,
specifically in the case of this study, English learning. This learning process is based on students
from the Languages Centre of La Salle University (LCLSU) who contributed for the
development of the study. Nonetheless, the research does not attempt to generalise the
phenomenon in the entire Centre, which becomes a limitation in the study but an opportunity for
future researchers to go further.
The research purpose is to describe how far students’ perceptions, attitudes and beliefs
have incidence on English learning. In order to achieve the objective, the research follows the
descriptive method, which guides the study to measure as much as possible the phenomenon in a
community and to describe the variables observed in that population (Hernández, Fernández, &
Baptista, 1998). Furthermore, the research is developed in three main stages which are
observations, tutoring sections and assistant classes at LCLSU where students support the use of
the three instruments: observations, journals and surveys. The outcomes are quantitatively
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categorised so that the instruments show data and the results allow to generalise the phenomenon
(Corbetta, 2003).
Since the research project concerns linguistics, psychology and sociology, it can provide
meaningful contributions to the understanding of the phenomenon at hand. In this way, the
research can help and enrich constructs from different study areas related to the process of
language acquisition. Hence, considering pedagogy is involved in other disciplines, this project
can be a meaningful tool that researchers in other areas may use in their future studies.
As a result, it may be said this research project provides meaningful evidence for
researchers and teachers to inquire about the incidence perceptions, attitudes and beliefs have on
English learning. Besides, it can contribute to have a better understanding of learning process as
an attempt to enhance language acquisition.
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1.2

Problem

The following research started from the seventh semester with the practicum assigned at
LCLSU to set up the teaching process as a challenging step to link the knowledge acquired
during the previous courses in order to teach them to different populations in the institute
mentioned.
LCLSU is a languages institute located in Chapinero, Bogota D.C. where learners from
different majors offered by La Salle University attend to learn English as a requirement to
graduate in their corresponding programs. The English courses are based on the Common
European Framework under two main approaches: communicative language teaching and taskbased language teaching. The communicative language teaching approach is focused not only on
the understanding of the linguistic forms of the language but on the comprehension of how to use
those forms to be able to communicate (Littlewood, 1981). Littlewood also states that those
structures must be mastered in the students’ real situations to enhance the communicative ability.
The second approach, task-based language teaching, involves that the tasks developed in the
classes must focus on non-linguistic outcomes through current situations lived by students in
their actual lives, besides the use of own experiences as essential elements in the classroom
(Nunan, Task-based language teaching, 2004). Based on those approaches, the objective of
LCLSU is to provide linguistic and communicative tools in order to prepare students to face real
situations and to allow them to have more opportunities in English speaking countries.
During the process at the LCLSU, the researcher developed this study in three different
stages: observations, tutoring sections and assistant classes. The role of the researcher varied as
3
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well as the population managed in each stage, which meant that there was not a specific
population but it varied during the process of this study. This population involved students from
the different majors offered by La Salle University who attended to the Centre to accomplish the
English requirement to graduate in their majors.
Therefore, this fact allowed the researcher to approach the variety of the environment and
its incidence on students’ English learning concretely. It was determined to focus the research on
the relevance of students’ perceptions, attitudes and beliefs towards the English learning process
as a foreign language. As results, this study seeks how those factors influence English language
learning.

4
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1.2.1 Rationale

Firstly, LCLSU becomes the main beneficiary from this study since the process developed
inside the Centre and the individuals involved were students from there. In this regard, this
research project may become the beginning of a large inquiry for the Centre itself, for La Salle
University, and other languages centres which may present a similar phenomenon to discuss
about. As it was mentioned before, this study does not generalise this reality in the entire Centre
but it becomes an opportunity to reflect on the process the Centre has and the teachers’ reflection
towards their role inside the classrooms.
Besides, this study involved significant effort from the researcher and provided the
opportunity to inquire future phenomena in the educational and social fields. This fact allowed
the researcher to continue with the challenging process that an investigation demands. In this
way, this study was not only the requirement to graduate, but most the sparkle that lights the long
way teachers have in their professional life.
Furthermore, this study can be a useful tool for training teachers – and teachers as well, in
order to comprehend the attitudes, beliefs and perceptions that students manage in the classroom
while learning a foreign language. This understanding may allow teachers to analyse the
development of the learning process of their students, which would also allow them to create new
strategies to encourage learners to learn a foreign language. For instance, it becomes imperative
to make students create their learning styles while identifying the best way they can learn and
what works better for them (Nunan, 1999). Once students have identified their best strategy,
Nunan maintains that teachers may encourage students while establishing explicit goals, making
5
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them assess themselves and providing them opportunities to make choices related to the
strategies selected.
On the other hand, training teachers and teachers are always wondering how to perform
better in their classes. Hence the understanding of students’ perceptions, attitudes and beliefs may
improve the relationships between both teachers and learners. This way, English learning can be
not only meaningful for students but also more rewarding to teachers when they attempt to have
closer relationships with their students. In this regard, the value of that relationship can prevent
students from failure (Pianta, Steinberg and Rollins, 1995, cited in Riley, 2009) and eventually
the teacher may perform better their classes since this application of teacher-student attachment
(Riley, 2009).
In addition, Ministerio de Educación Nacional (MEN) states the relevance of the
improvement of the communicative competences in a foreign language in education. Hence this
study is relevant for both students and teachers. On the one hand, students are the main
individuals of education and EFL must be a significant and meaningful experience they can
benefit from personally and professionally. On the other hand, teachers can find or implement
new strategies of teaching English as a foreign language in order to make students feel more
comfortable in their learning process.
Finally, this study can be an instrument for future teachers and researchers who wonder
about students’ English learning process. This research approaches to this complex understanding
by identifying how and why students’ attitudes, perceptions and beliefs affect their learning when
taking EFL classes.

6
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1.2.2 Background

Regarding the identified problem, it was relevant for the research to begin seeking data
from previous studies. This meant to identify how other researchers developed their studies
focusing on how perceptions, attitudes and beliefs may affect English learning in students.
Nevertheless, most of those studies focused only on the study of the constructs themselves, some
from a psychological perspective and some from the general pedagogic perspective. In spite of
this complexity, it was possible to find some studies in which researchers focused on English
learning and how perceptions, attitudes and beliefs affect it.
In this way, the first research consulted shows that attitudes have a process in three stages:
cognitive, affective and behavioural (Chávez, et al., 2010). The authors explain that the learning
process begins if the students are interested in the topics that are going to be worked, which will
enhance their cognition. Once interested in the topic, they will be confident in their own process,
which can affect their affection in the class. Finally, both motivation and confidence can improve
students’ behaviours and actions during the class.
In addition, the concept of attitudes towards English Learning is defined in this research.
English learning is defined under the students’ response towards cooperative learning, the
language use, teachers’ attitudes as well as their disposition to correct their own mistakes and the
knowledge of their own limits. Once those features are identified and considered, students can
characterise their learning style in order to enhance their process and outcomes (Chávez, et al.,
2010).

7
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Another studied was consulted since it focused on perceptions towards evaluation. Firstly,
the process of perceptions is described as the progress whereby sensory stimulation is translated
into an organised experience (Contreras & Hernández, 2010, p. 20). Besides, these authors point
out that perceptions are shaped by both students and teachers. They hold the view that
perceptions may change depending on the level of empathy and friendship between these actors
and their previous experiences.
A different study suggests that beliefs vary depending on the interaction between people
and their environment, which impact what people think and the way they express what they think
(Moreno, Rodríguez, Vargas, & Rodríguez, 2010). Besides, Moreno et al. discuss how beliefs
affect the class environment from teachers and students’ perspective. These interactions become
significant since the previous experiences teachers have had affect not only their performance in
classes but also students’ perceptions, as stated by Bunts-Anderson (2004) (cited in Moreno,
Rodríguez, Vargas & Rodríguez, 2010):
Teacher's beliefs have a highly impact on learners and they are the reflection of their
own learning experiences and, sometimes, they go beyond the classroom. This
mainstream has been studied for long time, and it has been identified a clear fact, the
influence of those beliefs are not only seen in teacher's approach to teaching but also
students' approach to learning. (p.5)
Teachers’ beliefs, then, seem to have a predominant incidence on students’ English
learning. This means that teachers’ predisposition and their classroom management are driven
unconsciously by their beliefs about English teaching. This situation, in turn, affects students’
performance during classes and later their beliefs towards English learning.
8
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In summary, evidence suggests that perceptions, attitudes and beliefs have some incidence
in learning. Previous studies show that those constructs are inquiries that researchers have had
due to the relevance they have. Therefore, due to their complexity, the influence that students’
perceptions, attitudes and beliefs is a topics worth analysing when discussing English learning.

9
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1.2.3 Research question



How do students’ attitudes, beliefs and perceptions have some incidence on English
learning at Languages Centre of La Salle University?

10
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1.3

Objectives

1.3.1 General objective



To describe how students’ perceptions, attitudes, and beliefs have some incidence on the
learning of English at the Languages Centre of La Salle University.

1.3.2 Specific objectives



To characterise students’ attitudes, perceptions and beliefs towards English learning.



To identify connections or influences between students’ attitudes, perceptions and beliefs
and their English learning.

11
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Chapter 2

2.1

Theoretical framework

This chapter will discuss the major concepts – perceptions, attitudes, beliefs and English
learning – in which the research is based on. This theoretical framework allows the researcher to
comprehend clearly the relevance of the constructs in relation to the study in order to
contextualise the meanings presented (Medina, 2007). In this regard, Medina argues readers must
have an agreement with the research in order to avoid misunderstandings towards the study.
When defining the concepts of perceptions, attitudes and beliefs, it is relevant to mention
that these concepts are more developed from a psychological point of view. Nevertheless, it is
known that pedagogy is highly based on constructs from other disciplines thereby perceptions,
attitudes and beliefs are defined here from a psychological perspective but driven to the interest
of teaching and learning. On the contrary, English learning is defined from its own field as the
process of acquiring a language and some authors point out that this acquisition is affected by
psychological and socio-cultural factors. On the one hand, people create their physical world with
tools such as hammers, shovels, bulldozers, and so on; while in the psychological world tools
consist in numbers, symbols, graphs, and for the language acquisition, linguistic symbols so that
people use those tools to mediate with their social lives (Atkinson, 2011). On the other hand,
language acquisition is strongly shaped by micro and macro dimensions of the socio-cultural
context and the development of routines and typical activities carried out by humans in a given
community (Ortega, 2009).
12
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2.1.1 Perceptions

Edwards (2011) defines perceptions as the most persuasive theme in psychology. He
holds the view that perceptions are based on the inputs we receive from the world and those
perceptions are specifically defined by culture in each single group or individual. Besides,
Edwards discusses the impact that cultures obtain from languages considering them as the
“central to human social life, and because perceptions are the basis upon which that life operates”
(Edwards, 2011, p. 60). The previous ideas point out that the inputs people have from their
English learning shall determine the learning processes of the foreign language. For instance, it is
relevant to take into consideration the way English is defined by an individual or a group in the
culture since this shall define the perceptions students have towards the language.
Based on the previous statement, it is clear to identify that the students’ perceptions
towards English learning vary in each culture and it is relevant in the language acquisition in both
positive and negative cases. For instance, students who have lived surrounded by a meaningful
environment where English is relevant can have a better perception about the language. On the
other hand, students who have found nothing interesting in the language because of their culture
are likely to have negative perceptions towards the language, which can impact their language
learning.
Moscovici (1985) maintains that there are some mechanisms that affect perceptions
constructed in reality through the senses. These mechanisms, called inference process involve the
first contact that people have with reality and the perception they have from what their senses
identify. Thereby, what people hear and see determine their perceptions towards their reality. The
13
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current statement suggests that when students come to LCLSU and they find specific
circumstances, their interpretation of their situations will help generate certain perceptions.
For their part, Morales et al. (1994) explain that perceptions are an interpretative process
from the reality in which people already have several categories to characterise what they are
having contact with. Morales et al. provide examples of those features people have from the
reality. For instance, people may consider a situation as bad or good, as interesting or nonsense,
as meaningful or insignificant, and so forth. In brief, to Morales et al., perceptions consist of how
people categorise other people or situations depending on their interpretations, which eventually
affect their perception of the reality.
On the other hand, Rodrigues, Assmar and Jablonski (1976) state that perceptions may be
influenced by four different factors: 1) selective perception, 2) previous experience and the
consequent disposition to respond, 3) conditioning; and 4) contemporary factors from the
phenomenal perception. Selective perception varies depending on the stimulus people gather
from their surroundings and varies also depending on the aversion or sympathy people have from
the situation in order to identify negative or positive features. In the second category, Rodrigues
et al. suggest that the previous experiences may facilitate the perceptions from reality, which
would make more familiar and easier the response to that reality. The third factor emerges when
people are expected to have specific perceptions in order to be congratulated or punished. Finally,
Rodrigues et al. believe that the current factors of reality may influence their perceptions such as
tiredness, poverty, depression, dislike, and so forth.

14
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2.1.2 Attitudes

Attitudes may vary regarding the level of satisfaction people have had in their
experiences, which means that people may talk positively or negatively about that experience and
may determine if those people will experience that event eventually (Zimbardo, Ebbesen, &
Maslach, 1977). This idea suggests that whether English has been meaningful for students in their
classes, those students feel pleasant and satisfied to be once again in an English course.
Furthermore, students’ attitudes toward English learning also depend on other factors.
The most common components of the attitudes are cognitive, affective and conative or
behavioural (Gardner, 2010). Edwards (2011) defines these components as follows; the cognitive
component is defined as thoughts or beliefs, the affective component is understood as feelings,
and the behavioural component is explained as the way predisposition work to define the
responses in a defined way. Moreover, Gardner (2010) holds the view that attitudes refer
primarily to emotional reactions and are frequently associated with beliefs endorsed by
individuals.
In addition, attitudes are prone to change depending on historical, social, political and
geographical factors (Dewaele, 2010). In other words, attitudes vary depending on student’s
personal and cultural experiences. In this way, from a historical perspective, it is important to
note that Colombia has always had Spanish as the native language and there has been no second
language in the country. On the other hand, the social and political impact of the USA and the
UK does not have enough relevance for the whole population at the country. Finally,
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geographically speaking, Colombia is not located near English-speakers countries, which affects
the personal contact that people can have with the language.
On the other hand, Dewaele (2010) also discusses whether attitudes toward foreign
languages are always shaped by the people who speak these languages, or whether some inherent
characteristic of the language may affect the attitude of a group of people or individuals toward
that language. In other words, it is worth analysing whether attitudes come from the students who
speak or study the language or the features of the language itself influence students’ attitudes.
Regarding this pervious statement, it becomes imperative to note that English courses are a
requirement to graduate in the different programs offered by La Salle University. By being a
requirement, the English courses are taken forcedly, which means that there will not be much
desire to learn the culture and values of the foreign language (Dewaele, 2010).
Finally, Dewaele (2010) states that the attitudes toward a language can also be determined
by purely subjective factors. For instance, one language may sound repulsive, while another one
may sound sexy. This means that some students at LCLSU may prefer to learn other languages
such as French, German or Mandarin Chinese than learning English. In this regard, it can be
useful to consider that where there are remarkable gender differences (in British schoolchildren)
girls prefer to learn French for being considered the language of love while boys prefer to study
German considered as the language of war (William, Burden, & Lanvers, 2002).
There is also another significant fact to comprehend attitudes. They may be positive and
favourable (Edwards, 1983, cited in Edwards, 2011). According to Edwards, students may have
positive attitudes toward learning a language though they may find that learning that language is
nonsense. This statement carries the idea that even if students are taking the English courses at
16
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LCLSU they may feel or think it is not useful or meaningful. In spite of the teachers’ purpose of
personalising classes, the context must be aligned to students’ actual needs and interest in order
to shape positively their attitudes.

2.1.3 Beliefs

Beliefs can be understood as the cognitive component of attitudes (Edwards, 2011).
Nonetheless, it is imperative for this research to consider beliefs from another perspective.
According to Dörnyei (2001), beliefs belong to a value system, which contains the understanding
of the world. In this system, Dörnyei includes attitudes and values together. According to
Dörnyei, this value system is constructed based on past experiences and it has a significant
influence in the preferences and activities of people. The previous statement allows considering
past experiences, which are not taken into account by students and teachers in the process of
learning and teaching a foreign language.
In addition, beliefs are deeply involved in learning processed through an epistemological
system (Hofer & Pinrich, 2002). The authors maintain that this system is determined since
students believe or not in their abilities to learn. Those who do believe in it have abilities to solve
problems with several alternatives and persist until the problem is solved, while those who do not
believe consider that the ability to learn is fixed at birth and may have negative behaviour
towards learning. This statement suggests that the students’ self-concept have towards their

17
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learning impact their epistemological system and eventually their language acquisition at
LCLSU.
On the other hand, beliefs may change the kind of information people want to seek and
the way they interpret data they gather or receive (Bandura, 1986). From Badura’s statement, tow
ideas follow: first, people’s beliefs can affect the amount of English they want to learn and the
importance they give towards it and second, while students are in an English course, their beliefs
can affect the interpretation of the language the processes they have through learning. Such
interpretations represent the personal students’ point of view towards the language and its
learning.

2.1.4 Factors around English learning

This section will discuss concepts that impact how people acquire a foreign language. To
start with this construct, a new language acquisition may be represented in two main clusters:
first, the acquisition of linguistic elements of the language through non-isolated items but the
simple use of them; and second, the acquisition of the cultural patterns of that language and the
appropriation to make them part of the self (Lambert, 1955, cited in Gardner, 2010).
It is useful to talk about inter-language, which is the process when learners attempt to
communicate their ideas using their previous knowledge of L2/FL and supporting their
communication with L1 (Da Silva & Signoret, 2005). This process presupposes the idea of the
natural use of both L2/FL when students are asked to produce the language they are learning and,
18

STUDENTS’ PERCEPTIONS, ATTITUDES AND BELIEFS

while thinking in L1. This process emerges when students are speaking, writing, listening and
reading in L2/FL with the support or help mental process carried out in L1.
On the other hand, English learning may be affected by the learners’ age. Ellis and
Sinclair (1989) point out that: first, adult learners’ English learning varies since they may feel
uncomfortable when returning to a classroom to learn something that they studied some years
ago. Also, they may feel unease in a context where teachers tell them what to do and how to do it.
Besides the combination of false expectations, lack of progress and dissatisfaction may lead to
frustration. On the other hand, younger learners’ success in English learning varies as a result of
their lack of concentration and interest to learn a foreign language. They easily get bored in large
classes when learners are not motivated enough.
In addition, learning a language may be incredibly easy only if the students find enough
motivation on learning it, if they are able to have critical awareness in correcting themselves in
their own progress, and if they have enough energy to maintain in the learning process (Hall,
1966). Motivation is known as “the most powerful influence on how and when students use
language learning strategies, the techniques learners employ to take charge of and improve their
own progress” (Scarcella & Oxford, 1992, p. 52). In addition, Gardner (1985, cited in Scarcella et
al., 1992) shows how motivation has a meaningful influence on the learners’ decisions to benefit
from the opportunities to use the language. With no motivation, students will not feel encouraged
to learn the language and eventually they will not have the proficiency required to communicate
properly. Hence, from a psychological perspective, motivation is closely related to the constructs
of the research: perceptions, attitudes and beliefs and how far they have incidence on English
learning.
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Finally, as reported by Cárdenas (2009), in Colombian context, EFL becomes a
meaningful fact to discuss if one considers the awareness level students have towards English and
any learning process they have during school. Cárdenas holds the view that the learning
processes, concretely the English learning process, are not valued by students, which becomes
main problem in students since they do not take into account their own development of
knowledge. This situation shows the lack of autonomy and meaning in the general educational
Colombian context. As a result, Colombian students do not tend to disregard or ignore their own
learning.
In summary, the table 2.1 shows the main concepts, which will be used as a theoretical
basis that will help identify perceptions, attitudes and beliefs and how they have incidence on
English learning.
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Table 2.1
Theoretical framework summary
Perceptions

Attitudes

* Edwards (2011). Perceptions are
defined by the inputs from culture
in each person or group of people
and defined as well by the impact
languages have on that culture.
* Moscovici (1985). Perceptions are
marked through the inference
process with the first contact with
the reality regarding what people
hear and see from that reality.
* Morales et al. (1994). Perceptions
change with the interpretative and
natural process which carries
people’s categorisation establishing
categories such as good/bad, useful,
nonsense.
* Rodrigues et al. (1976).
Perceptions are influenced by: 1)
Selective perception: the amount of
aversion or sympathy towards the
reality; 2) previous experiences and
the consequent disposition to
respond: the previous experiences
facilitate the response to the reality;
and 3) contemporary factors from
the phenomenal perception:
tiredness, like, dislike, availability.

* Zimbardo et al. (1977). Attitudes
may vary depending on the level of
satisfaction people have from their
experiences which make them talk
positively or negatively about that
experience.
*Gardner (2010). 3 main
components may make attitudes
vary: 1) the cognitive component
understood as the knowledge about
the language; 2) the affective
component understood as the
interest in learning the language;
and 3) the behavioural component
which is the behaviour while
learning the language.
* Dewale (2010). Attitudes are
shaped by historical, social, political
and geographical factors.
*Edwards (1983). Attitudes may be
positive and favourable even if
students find the language useful or
useless.

Beliefs

English Learning

*Dörnyei (2001). Beliefs vary
depending on a values system,
which is shaped by past
experiences, which determine the
preferences in the future.

*Da Silva & Signoret (2005). The
acquisition of the language is
naturally developed through interlanguage, which uses both L1 and
FL/L2 at the same time.

*Hofer and Pinrich (2002). Beliefs
are shaped by an epistemological
system, which varies depending on
the self-concept about learning
abilities.

*Ellis and Sinclair (1989). The
acquisition of the language changes
depending on the students’ age
since each age has different learning
features.

*Bandura (1986). Beliefs change
depending on the amount of English
that students want to learn and the
interpretative process of the
information they are learning.

* Hall (1966). The acquisition of
the language is affected by students’
motivation, critical awareness to
assess themselves, and their energy
to maintain the learning process.
*Scarcella and Oxford (1992)
Motivation is the most powerful
influence on learning.
* Gardner (1985). The acquisition
of a language is highly defined by
the students’ motivation to benefit
or not from opportunities to use the
language.
* Cárdenas (2009). The lack of
awareness of the learning process
affects students’ language
acquisition.
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Chapter 3

3.1

Research design

This project follows the research guidelines for Educational, pedagogical, and didactic
knowledge offered by the School of Education at La Salle University. Besides, this chapter
contains the specific stages and the reasons behind the research methodology and the class of
design chosen to develop properly the project.
This study is driven under the concepts of the descriptive research which, as stated by
Hernández, Fernández & Baptista (1998), has two main objectives. From a scientific perspective,
it seeks to measure with the best accuracy a phenomenon in a group of people or community. It
also seeks to describe the variables seen in a group of people. Those variables may be studied
independently regarding that there is no relation among them or, they may be studied collectively
when they have some direct relation to the phenomena. In this regard, this descriptive research
becomes the most appropriate since this study focuses on the understanding of the phenomena
observed at LCLSU. Besides, it allows the research to characterise perceptions, attitudes, beliefs
and English learning separately as well as describing the incidence of those factors on English
learning. This process analysis may be observed in figure 3.1 and figure 3.2.
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Perceptions

Attitudes

Beliefs

English
learning

Figure 3.1. Independent variables – descriptive design

In addition, quantitative research was chosen since Corbetta (2003) explains it as follows:
a) it is a deductive process which carries the idea that theory precedes the hypothesis established
during the observations; b) it shows statistics data; c) the research attempts to generalise the
phenomenon and the researcher concerns about this fact of the generalisation of data; and d) the
process of making the constructs workable in which the theoretical hypothesis are empirically
manageable. In other words, the quantitative research allows this study to connect the theory with
the phenomena at LCLSU to make a generalisation – in future studies – in the whole centre
through the outcomes from the instruments applied.
Subsequently, the study follows the constructs of a non-experimental research. The reason
of not choosing the experimental method is based on the fact that this type of investigation
attempts to have meaningful intervention in the nature of the problem and to manage the reality
in order to have specific results. On the contrary, the non-experimental method focuses on the
study of the nature itself without attempting to manage the reality taking into account that
variables manageable (Hernández et al., 1998). On the one hand, this study had no intervention in
the development of the phenomena and eventually had no control over the reality to gather
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Perceptions

Attitudes

Beliefs

English
learning

Figure 3.2. Incidence of variables – descriptive design

specific results. On the other hand, what this study did was to have no intervention in the reality
at LCLSU in order to observe how this phenomenon was presented naturally.
Nevertheless, the non-experimental method includes two types of designs: longitudinal
and transversal design. In the longitudinal design, the researcher describes how the variables
change through time in the same population, which is not the purpose of this study. Conversely,
in the transversal design, the researcher describes the variables in a specific period of time and
the changes do not concern (Hernández et al., 1998). As far the research project concerned, the
transversal design is the most suitable since this study was developed at LCLSU in a short term
and the population was variable hence the variables may be focused only on that time.
Furthermore, the transversal design contains two categories: descriptive and co-relational.
The descriptive category focuses on the description of each variable independently while the corelational focuses on the relation between two or more variables (Hernández et al., 1998). Both
descriptive and co-relational categories are used in this project since the objectives of this
research are to characterise students’ perceptions, attitudes and beliefs and to identify the
connection among those phenomenon with English learning in order to describe the incidence
24
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Descriptive
Transversal
Design

Co-relational

Non-experimental
Descriptive &

Longitudinal

quantitative

Design

Research
Experimental
Figure 3.3. Research design process

they have on this cognitive process. In summary, it may be observed in figure 3.3 that there is a
clear evidence of the process this research project followed.

3.1.1 Stages in data collection

The research was set up at LCLSU with the development of three main stages in the
institute: observations, tutoring sections and intervention as an assistant teacher. Each stage
allowed the researcher to consider different factors in order to achieve the main objective and to
have a general view of the problem observed at LCLSU. Besides, each stage also allowed
inquiring how perceptions, attitudes and beliefs have some incidence on English learning. At this
point, it is relevant to clarify once again that there was not one single population to observe but a
variable one. The relevance of this fact is meaningful to understand the level generalisation of the
problem at LCLSU.
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During the first stage of the practicum, observations allowed the researcher to identify
the source of the main problem in the whole process. Through this stage it was possible to start
recognizing some students’ attitudes in their classes. For instance some of them showed no
interest towards the class, some others did not have a textbook, some others did not concern if
they attended late to the classes, and so forth. During this stage, those attitudes were recorded
through observations in each one of the class observed.
Afterwards, the second stage (the tutoring sections) allowed the researcher to have close
contact with students. This stage involved working with students’ needs for solving questions in
personalised classes. Here, technological resources were limited enough and most of the times
there were not possibilities to work properly due to these limitations. Besides, numerous students
attended the tutoring sections unannounced, which implied improvisation and lack of material to
work with. Although several students attended the tutoring sections, some of them mentioned
they believed it was useless to study a subject with no close relation to their majors. Nonetheless,
this close contact with students made the researcher to inquire that not only attitudes affect
English learning, but some previous issues which cannot be approached directly or explicitly in
easy ways. During this stage, journals were written to follow the process of tutoring
meticulously.
Finally, the third stage (intervention as an assistant teacher) allowed the researcher to
comprehend the problem of students’ attitude from a teacher’s perspective. While activities were
developed with different resources and exercises, several students showed little attention or
interest towards the class. In addition, the development of the activities by students was
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accomplished only with the purpose of finishing the task. Besides, the main teacher helped the
assistant teacher by providing useful and insightful feedback.
As a result of this three stages process at LCLSU, three instruments were applied during
the research: observations, journals and surveys. See explanation below.

3.1.2 Instruments

During the process of this study at LCLSU, three instruments were applied and they
involved different procedures at the time of applying them. In this regard, Johnson and
Christensen (2012) define the intermethod mixing as the usage of several instruments from both
quantitative and qualitative research design. For instance, it may be applied surveys or
questionnaires, from the quantitative design, and observations or focus groups, from qualitative
design. This way, this research project followed the intermethod mixing since the implementation
of observations, journals and surveys. There was not a specific format to fulfil these observations
and journals except the heading required by LCLSU (i.e. see annex 1) unlike the unique format of
the survey applied to students from LCLSU (see annex 16).
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3.1.2.1 Observations

As it was mentioned above, there were several observations during the development of
different classes, which meant to observe different populations in each class. There were students
from different majors and with different English level performance.
According to Canales, De Alvarado and Pineda (1999), the observation is visual data
gathered from the population observed in which it is relevant to focus on the issues concerned in
the research. Canales et al. hold the view that this observation must be fulfilled in the most
natural way in order not to interfere in the usual activities in the population. Nevertheless, these
observations may tend to affect the objectivity of the observer, which could change the quality of
data collection (Namakforoosh, 2007). In this study, the observations were done with no direct
contact with students or teachers, which allowed the classes to have their own natural process.
These observations were developed in eleven classes with variation of teachers, students,
and English levels in an 8-12am schedule in the Centre. (i.e. see annex 6)

3.1.1.2 Journals

As it was previously mentioned, this instrument was applied during the tutoring sections
stage. This instrument worked properly in order to identify strengths and weaknesses in each
sections and to be aware of the own process of tutoring. Besides, this stage and the journals
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provided meaningful experiences to continue with the assertion of students’ perceptions, attitudes
and beliefs.
Journals may have several purposes depending on the area and the achievement to follow
while writing. For instance, some of the purposes Moon (2006) discusses are: a) to facilitate
learning from experiences which is the process of reflection after the experiences; b) enhance
reflective practice which, “seems to come in many guises and is therefore difficult to ‘pin down’”
(Moon, 2006, p. 48); c) enhance creativity in order to link the journal-writing and creativity while
creating new ideas to improve what it was done or to establish new purposes in a specific project;
and another purpose, among others, is d) to improve writing which may be seen as the purpose of
the journal or a direct consequence of writing when people become aware of their own mistakes
in their texts and this encourages them to continue writing.
These journals were developed on Thursdays when there was not specific schedule and
students attended, most of the times, unannounced and the number students varied depending on
each section. See annex 9.

3.1.1.3 Surveys

After finishing the practicum through the three stages at LCLSU, surveys were applied
focusing on the main constructs. This instrument were designed and applied once the researcher
consulted the authors from the theoretical framework in order to test their theories. As a result,
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they sought to first characterise students’ perceptions, attitudes and belief and then to categorise
them in order to describe their incidence on English learning in the institute.
Since the research is following the descriptive method, a survey becomes the most useful
instrument in order to gather information from people’s experiences (Hayman, 1991). Besides,
Hayman maintains that a survey may provide information from attitudes and opinions in
questions such as Do you agree with…? Are you against or for with the requirement…?. Based
on the previous statements, it may be followed that surveys are a proper instrument to identify
and categorise students’ attitudes, perceptions and beliefs because that this instrument allows the
research to gather information from previous students’ experiences in learning English.
It becomes pertinent to mention that the survey was designed and applied in Spanish in
order not to confuse students since it was possible they could interpret wrongly the questions or
answers poorly or inaccurately. See annex 16.
The survey was applied to eight students from LCLSU in a Saturday schedule. This
number was selected to describe the third part of the largest population managed during the
whole practicum at LCLSU, which drives the research to the third stage mentioned as an assistant
teacher. Besides, the questions were designed based on the authors’ presented in the theoretical
framework. It becomes relevant to remember that some of the authors’ studies are based on
psychology, which aligns with the main purpose of this research study.
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Chapter 4

4.1

Data categorisation

As it was mention previously, the research used the intermethod mixing in order to use
quantitative and qualitative instruments. After applying the instruments during the stages of the
research, the next step was to categorise the information gathered from the observations, journals
and surveys. This process implied to divide, order, manipulate and sum up the data in order to
find the answer of the research question (Flórez & Tobón, 2003). Besides, Flórez and Tobón
discuss about the relevance of the categorisation and planning when the researcher attempts to
reach the main objective of this research.

4.1.1 Observations and journals categories

This categorisation involved to “scan data carefully, usually several times over, to see
what categories suggest themselves, or ‘emerge’, from the data” (Burns, 2010, p. 107).
Furthermore, Burns maintains that the process of categorisation involves the revision of the data
gathered from the individuals involved in the phenomenon, which process is also known as
inductive coding. In this regard, inductive coding refers to the process of reading deeply the raw
data through interpretation by the researcher in order to identify main concepts from that raw data
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Observation
Pattern
Tentative
hypothesis
Theory

Figure 4.1. Inductive coding1

(Thomas, 2006). Besides, Thomas explains that it is the process in which the researcher may
reduce the data into categories or themes. In this regard, chapter 3, specifically 3.1.1 Stages in
data collection, explained how the process was, which allowed the researcher: a) to observe the
reality at LCLSU; b) to identify specific patterns; c) to establish hypothesis; and d) to establish a
connection with theories. This process may be observed in figure 4.1.
This way, the observations and journals were studied since they were the qualitative
instruments applied at LCLSU. After studying them the main category which emerged was the
classroom environment identified as CE. Then, it was considered that CE may differ depending
on the main individuals in a classroom and they are students and teachers who, as it was
explained in chapter 2, participate unconsciously in shaping perceptions, attitudes and beliefs. It
meant to bear in mind two subcategories: students’ contributions (SC) and teachers’ contributions
(TC) inside CE. Finally, those contributions may diverge among positive and negative ones from
both students and teachers, which provided a third level category as follows: positive students’
contributions (PSC), negative students’ contributions (NSC), positive teachers’ contributions

1

Adapted from http://www.socialresearchmethods.net/kb/dedind.php
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Positive
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(TC)

Positive
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contributions
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Negative
students’
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(NSC)

Negative
teachers’
contributions
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Figure 4.2. Observations and journals categorisation

(PTC), and lastly negative teachers’ contributions (NTC). The figure 4.2 shows the emerging
categorisation obtained from observations and journals.
Regarding this categorisation, some extracts were taken from observations and journals in
order to have samples of each category and sub-category presented. Here, it becomes relevant to
mention that the category TC is based on: on the one hand, the stage of observation from the
observer to the teacher in charge of the class (see annex 1-8); on the other hand, the category TC
is also based on the experiences as a tutor during the stage of tutoring sections. This is how the
tables number 4.1, 4.2, 4.3 and 4.4 present those samples in each one of the third level categories.
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PSC in CE

Table 4.1
Positive students’ contributions in class environment
“Students knew that this activity was going to be with another group in the same level so it was interesting
to see that it encouraged them to do better the activity”. See annex 2.
“All students paid attention to the teacher’s observations and they kept trying to enhance their speaking
performance.” See annex 6.
“Students remarkably laughed and enjoyed the class (...) they did not think the class was boring and none
of the students showed dislike towards the class.” See annex 6.
“It was very important to see that they were autonomous in class.” See annex 6.
“They wanted to pay attention and try to understand what I was saying. I think I let them a good first
impression. (...) they told me they liked the tutorials and would like to go again.” See annex 9.
“The tutorial became better for being only one person so it was more personalized (...) she felt pleased.”
See annex 10.
“She needed to take the PET exam (...) I already knew how the exam works. The student was quite
interested in the tutorials.” See annex 12.
“I noticed that it was another excellent tool, to make them interact because sometimes they get bored if
they do not. They were pleased with the tutorial.” See annex 14.

NSC in CE

Table 4.2
Negative students’ contributions in classroom environment
“Some of the comments were related to the disagreement of having a new teacher and his methodology to
carry out the class. Also, one of those students was so rude and used to joke anything the teacher said.”
See annex 1.
“Ms. Beltran wanted to work with the book but just one of the students had it so the class became boring.
(...) If students were interested in the class, they would have the book. (...) This fact made me doubt of the
irregular interest students have towards the class.” See annex 4.
“They said that they would prefer to stay at home sleeping or going to the university to see another
subject.” See annex 5.
“Ms. Lozano reminded them the portfolio that they had to hand-in in next class and lots of students said
that they had done nothing.” See annex 6.
“Something that usually happens in the Language Centre is that most of the students get late at classes,
(...) at 8:15am there were only two students in the classroom. (...) At 9 o’clock two girls arrived. It was
incredible. I saw that the teacher was some annoyed.” See annex 8.
“The students from the last week went again and they looked pleased again with the reinforcement,
however the new students got a bad impression and they were disappointed due to the lack of attention to
their doubts.” See annex 10.
“I have noticed that some students do not like to take the tutorial and they go because the teacher wants
them to take this reinforce and it affects the environment in the classroom.” See annex 12.
“At the end of the tutorial, the student thanked me for the support provided. Nonetheless, he mentioned the
unfair fact to take English lessons to graduate even when he knew it was important.” See annex 15.
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PTC in CE

Table 4.3
Positive teachers’ contributions in classroom environment
“I liked the fact that Ms. Beltran was always looking for students’ questions. She was very active and also
she was walking around the classroom. (...) Ms. Beltran used 23 papers pasted on the board with similar
information from the previous paper, firstly it was a writing activity and then it became a speaking
exercise. It made all the students very active and participating.” See annex 3.
“She is always very active with the students and has an excellent attitude towards the class and that
attitude made students feel comfortable in the class. (...) It was an excellent idea to support the class with
the juice and cookies because the students felt encouraged.” See annex 4.
“I noticed that those new students, from another group, really liked Ms. Ardila and they felt highly
confidence with her.” See annex 5.
“I liked that Ms. Lozano paid a lot of attention to the students’ pronunciation and she encouraged them
also to give long answers in the exercise.” See annex 6.
“The teacher managed lots of energy when giving a class and she was always smiling (...) and students
were more excited in class so I noticed that it is very important to have empathy with the students. (...) Ms.
Robayo asked them about what they had to do (...) to make them pay attention every time and actually it
also made them speak little by little.” See annex 6.
“He used jokes with the students and they laughed a lot so the class did not get boring in any moment and
it became relaxing.” See annex 7.
“I wanted them to ask questions to each other in order to improve the speaking (...) It worked and they
liked that activity between each other. (...) I liked this student because he had a good level and it was easy
to establish some conversations in English.” See annex 11.
“It works better if students truly want to learn.” See annex 12.
“I felt comfortable with them. (...) at the beginning I was nervous but then I felt relaxed to see that they
were pleasure with my speech.” See annex 13.
“The guy of the previous tutorial got there again. I think I caught his attention (...) that makes me realise
that I am having a kind of good impact on some of the students.” See annex 15.

NTC in CE

Table 4.4
Negative teachers’ contributions in classroom environment
“It seemed he was using a traditional method in the class also because he usually translated what he
wanted to say (...) he mentioned that he was given this group without planning the class” See annex 1.
“It must be for teachers frustrating to know that their students want to do nothing in class. (...) they had to
take a poster to present a recipe (...) but no one brought the poster to present.” See annex 5.
“To be my first tutorial, sometimes it was difficult to give examples and also I got confused with the
students.” See annex 9.
“It was very difficult to explain different topics to different students (...) Some students got impatient to
realise that I could not explain the topic that they wanted. (...) A week ago, I noticed that students were
happy with the tutorials, but this time I realised that some of them (...) thought that I am not a good tutor.”
Annex 10.
“... the visit of a girl who sadly had a very low level (...) I gave a very easy English speech she did not
understand anything and I noticed that I made her feel disappointed.” See annex 13.
“The same girl of the last tutorial so at the beginning I was a kind of indisposed.” See annex 14.
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4.1.2 Surveys categorisation

Chapter 3.1.1.3 Surveys explained that this instrument was design after consulting the
variety of authors presented in the theoretical framework. Besides, the questions from the survey
were designed based on those authors’ statements which meant to design questions driven to
perceptions, attitudes and beliefs in order to describe their incidence on English learning. In this
regard, surveys are a useful tool to examine the relationships among several factors in order to
answer questions and to test hypothesis and, as a result, the outcomes may be used to generalise
or inference the phenomena to the whole population (Cresswell, 2014). This way, the categories
were established previously as the three main constructs of this research: perceptions, attitudes,
beliefs.
As it is possible to observe in annex 16, the survey was designed according to the sort of
answers students may select in order to group them and to provide facilities to the students who
contributed at LCLSU so that the categories were dispersed. Nonetheless, the tables 4.5, 4.6 and
4.7 group the entire questions into the three categories with the purpose of analysing the students’
outcomes to test authors’ theories.
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Perceptions

Table 4.5
Questions driven to identify perceptions
 ¿En qué medida considera que la cultura define sus percepciones en el aprendizaje del inglés?
 ¿Cómo valoraría su primera experiencia de aprendizaje de inglés en el Centro de Lenguas de la
Universidad de La Salle?
 ¿Cómo categorizaría sus procesos de aprendizaje de inglés dentro del Centro de Lenguas de la
Universidad de La Salle?
 ¿Qué sentimiento tiene hacia el aprendizaje del inglés en el Centro de Lenguas de la Universidad de
La Salle? A) Simpatía B) Aversión
 ¿En qué medida sus experiencias pasadas en el aprendizaje de inglés afectan sus preferencias
académicas actuales?
 ¿En qué medida considera que factores como cansancio, gusto, disgusto, disponibilidad e interés
afectan su aprendizaje del inglés?

Attitudes

Table 4.6
Questions driven to identify attitudes
 ¿Volvería a estudiar inglés una vez terminados los cursos en el Centro de Lenguas de la Universidad
de La Salle?
 ¿Qué nivel de conocimiento en la lengua inglesa considera tener, independientemente del nivel en el
que está en el Centro de Lenguas de la Universidad de La Salle?
 ¿En qué medida está interesado en estudiar inglés en el Centro de Lenguas de la Universidad de La
Salle?
 ¿Cómo definiría su comportamiento mientras toma los cursos de inglés en el Centro de Lenguas de la
Universidad de La Salle?
 ¿En qué medida considera usted que los factores históricos, sociales, políticos y geográficos de
Colombia forman su actitud hacia el aprendizaje del inglés?
 ¿En qué medida encuentra útil o ineficaz el aprendizaje de inglés en el Centro de Lenguas de la
Universidad de La Salle? A) Útil B) Ineficaz

Beliefs

Table 4.7
Questions driven to identify beliefs





¿Cómo definiría sus experiencias previas en el aprendizaje del inglés?
¿En qué medida esas experiencias afectan sus percepciones hacia el aprendizaje del inglés?
¿En qué medida encuentra el aprendizaje de inglés útil para su vida profesional?
¿En qué porcentaje cree pertinente aprender las temáticas vistas en el Centro de Lenguas de la
Universidad de La Salle?
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In addition, in order to describe how far students’ perceptions, attitudes and beliefs have
incidence on English learning, descriptive statistics was selected to analyse the outcomes. From
Acock’s proposal (2010), it may be said that descriptive statistics is the most common tool to
analyse individual variables, which in this particular case, are perceptions, attitudes and beliefs.
Nonetheless, the purpose of the research attempts to analyse those variables in order to show how
they have some incidence on English learning. For instance, Acock suggests that descriptive
statistics may be used in “the percentage of teenagers who are smoking cigarettes (…) the
average value of new homes (…) the average salary new college graduates will earn” (Acock,
2010, p. 89) . Based on the previous statement, it may be inferred that those facts may have
incidence on other phenomena such as teen health, real estate and new professionals’ economy,
respectively. Thereby, perceptions, attitudes and beliefs can be analysed separately to observe
their incidence on English learning as figure 3.1 suggests in chapter 3.
Furthermore, descriptive statistics attempts to reach one of the following objectives: 1) to
describe quantitatively people, places or things; and 2) to provide information with conclusions
from a group of people, places or things through an observation of a small part of the whole
(Daniel, 1988). Based on Daniel’s statement, the research followed the first of the objectives
provided in the descriptive statistics since the objective of the research is to describe the
outcomes from the eight students for its parts, the second objective suggested includes the
process of inferential statistics, which could embrace the whole LCLSU.
As a results, despite the fact that the questions from the survey were divided according to
the sort of answer, the questions were organised regarding the three categories as it may be
observed in tables 4.5, 4.6 and 4.7.
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Figure 4.3. Outcome from question 1

According to Edwards (2011), perceptions are defined by inputs from culture in
each person or group of people. Based on this statement and the outcomes from the survey,
it may be observed from figure 4.3 that students’ perceptions are high influenced by culture
and their incidence may be strong on English learning.
In addition, perceptions are marked through the inference process with the first
contact with what people hear and see from that reality (Moscovici, 1985). In this regard,
the figure 4.4 shows how perceptions seem to have been influenced by the first contact with
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Figure 4.4. Outcome from question 9

LCLSU. In other words, the figure 5 shows evidence of a positive incidence of the
perceptions shaped by the first contact with the students’ reality in the LCSLU.
Besides, Morales et al. (1994) state that perceptions change with the interpretative
and natural process that helps people establish categories such as good/bad,
useful/nonsense. Based on this statement, it is possible to observe in the figure that
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Figure 4.5. Outcome from question 10

students’ answers tend to be positive and the perceptions they have towards their own
learning process can be considered highly good and acceptable.
Moreover, Rodrigues, Assmar and Jablonski (1976) suggest that perceptions are
influenced by selective perception, which is the amount of aversion or sympathy towards
the reality. The first figure of this statement shows students’ feeling towards English
learning.
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Figure 4.6. Outcome from question 2

The next two figures show evidence of how far that sympathy or aversion may have
influenced English learning process. It may be followed from that, that even if half of the
students selected sympathy, this feeling tends to have in a low level while it may be
observed that apathy tends to have a high level.
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Figure 4.7. Outcome from question 2a

Figure 4.8. Outcome from question 2b

43

STUDENTS’ PERCEPTIONS, ATTITUDES AND BELIEFS

Figure 4.9. Outcome from question 7

Furthermore, Rodrigues et al. (1976) state that not only past experiences have
incidence on perceptions and those experiences may facilitate the response to a particular
reality which, in this study is English learning. As the figure shows, the tendency is
distributed enough since some of the students considered their past experiences have a very
low level of incidence on their preferences, while the rest of the students considered the
past experiences have medium, high and very high incidence on their current preferences.
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Figure 4.10. Outcome from question 3

In addition, Rodrigues et al. point out that contemporary factors, such as tiredness,
like, dislike, knowledge and availability affect perceptions as well. The figure shows clear
evidence of how those factors have a high incidence on students’ perception. In this case,
the Saturday schedule was one of the most relevant facts to be born in mind. Hence, most
of the students showed high impact of those factors on their English learning process.
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Figure 4.11. Outcome from question 15

As stated by Zimbardo, Ebessen and Maslach (1977), Attitudes may vary depending
on the level of satisfaction people have from their experiences which make them talk
positively or negatively about that experience. This statement drives the research to
consider that students’ attitudes change depending on the experience they have at LCLSU
to continue taking the courses in the future. The figure suggests that most of the students
would hesitate to study once again at LCLSU based on the way English has been taught.
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Figure 4.12. Outcome from question 12

On the one hand, as shown in Gardner’s research (2010), one of the factors that
affect attitudes is the cognitive component which is understood as the knowledge students
have about the language. This statement suggests that the level of knowledge about the
language affects the students’ attitudes towards their English learning. As the outcomes
from the survey show, the students consider having an average English knowledge, which
would suggest the incidence on their attitudes towards English learning tend to be positive.
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Figure 4.13. Outcome from question 4

On the other hand, Gardner (2010) discusses about how the affective component has
incidence as well on the attitudes. This component is understood as the students’ interest in
learning the language. Here, students’ answers suggests that the tendency is high in being
interested in learning the language since only a few students selected a low interest in their
answer while the rest of them selected medium, high and very high.
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Figure 4.14. Outcome from question 13

Moreover, there is another factor which affects attitudes known as the behavioural
component, which is explained as the students’ behaviour while learning the language
(Gardner, 2010). The following figure suggests that students’ behaviour is more defined as
good and acceptable while learning the English language and its incidence becomes
positive on the learning process since only one of the students claimed to have a regular
behaviour while learning English.
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Figure 4.15. Outcome from question 5

Additionally, Dewale’s research (2001) suggests that there are several factors which
may affect students’ beliefs such as history, society, politics, and geography. The following
figure shows evidence of the high incidence those factors have on English learning
considering that only one of the participants considered that those factors had a very low
influence, while the rest of them thought their influence was moderate, high and very high.
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Figure 4.16. Outcome from question 6

Furthermore, attitudes may be favourable and positive even if students find the
language useful or useless (Edwards, 1983). In regard to this statement, the survey provides
evidence of the usefulness students find in English. Nonetheless, the figure 4.17 shows
evidence of the low level of usefulness in learning the English language, while those
students who selected useless (figure 4.18) show tendency to have low impact of this
feeling on their attitudes towards English language.
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Figure 4.17. Outcome from question 6a

Figure 4.18. Outcome from question 6b
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Figure 4.19. Outcome from question 11

According to Dörnyei (2001), students’ past experiences contribute to shape their
beliefs as well as determining the current preferences. The survey provides positive impact
on the previous experiences learning the English language in which most of students
selected good and just a few selected bad and regular.
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Figure 4.20. Outcome from question 11a

Dörnyei (2001) also discusses about how those previous experiences, independently
if they are good or bad, have incidence on their beliefs towards English learning. For
instance, figure 4.20 shows that those bad experiences have medium incidence, figure 4.21
suggests that regular experiences also have medium incidence, and figure 4.22 shows that
there is an average incidence from those good experiences.
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Figure 4.21. Outcome from question 11b

Figure 4.22. Outcome from survey 11c
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Figure 4.23. Outcome from question 8

Furthermore, beliefs towards English vary depending on how useful students find
that language in their professional lives (Hofer & Pinrich, 2002). In regard to this authors’
statement, students show awareness of the high relevance English has in their professional
lives. It may be followed that students’ beliefs are positively influenced by the high level of
meaningfulness they attach to English in their professions.
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Figure 4.24. Outcome from question 14

Finally, Bandura (1986) holds the view that beliefs vary depending on the amount
of information people desire to acquire and those beliefs make change the way people
acquire that information. In regard to the previous statement, the survey shows high
significance students have towards the information they acquire at LCLSU since only a few
students selected an answer under the 50% of the range while the rest of them selected over
50% of the range.
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4.3

Triangulation

Once the three instruments were categorised, the researcher followed the
triangulation method in order to establish a biased point among the observations, journals
and surveys. This way, the purpose of this method is to consider the different data as
variable perspectives on the reality studied (Burns, 1999). Besides, Burns states that this
method drives researchers to be less subjective and to enrich their study based on multiple
data collection. In this regard, this study triangulated observations, journals and surveys to
relate those instruments into common patterns found from their outcomes.
At the time of the triangulation, there were several factors impossible to relate
among the instruments since there were questions from the survey that attempted to identify
elements completely unattainable from observations and journals. For instance, questions 1,
5, 7, 9, 11, 12, and 14 from the survey (see annex 16) were driven to identify factors that
were unobservable in the other two instruments.
In this way, the table 4.8 shows how the outcomes from the survey may be related
to the outcomes from the observations and journals.
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Table 4.8
Triangulation
From the observation and journal
“I noticed that those new students, from another
group, really liked Ms. Ardila and they felt
highly confidence with her.” See annex 5.

From the survey
2. ¿Qué sentimiento tiene hacia el aprendizaje del
inglés en el Centro de Lenguas de la Universidad
de La Salle? A) Simpatía B) Aversión

“The teacher managed lots of energy when
giving a class and she was always smiling (...)
and students were more excited in class so I
noticed that it is very important to have empathy
with the students. (...) Ms. Robayo asked them
about what they had to do (...) to make them pay
attention every time and actually it also made
them speak little by little.” See annex 6.
“He used jokes with the students and they
laughed a lot so the class did not get boring in
any moment and it became relaxing.” See annex
7.
“It was very difficult to explain different topics to
different students (...) Some students got
impatient to realise that I could not explain the
topic that they wanted. (...) A week ago, I noticed
that students were happy with the tutorials, but
this time I realised that some of them (...) thought
that I am not a good tutor.” See annex 10.
“The guy of the previous tutorial got there
again. I think I caught his attention (...) that
makes me realise that I am having a kind of good
impact on some of the students.” See annex 15.
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Interpretation
It may be inferred that students feel empathy or
aversion and these feelings may differ depending
on the teachers’ role and their relationship with
students. For instance, Ms. Ardila and Ms.
Robayo showed they had a positive relationship
with their students and that affected students’
performance eventually. On the other hand, as a
tutor, some difficulties were presented and that
affected noticeably their impression towards the
tutoring sections and the tutor.
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“Ms. Beltran wanted to work with the book but
just one of the students had it so the class
became boring. (...) If students were interested in
the class, they would have the book. (...) This fact
made me doubt of the irregular interest students
have towards the class.” See annex 4.

3. ¿En qué medida considera que factores como
cansancio, gusto, disgusto, disponibilidad e
interés afectan su aprendizaje del inglés?

It was possible to observe that some of the
factors presented in the question are evident in
students. As revealed by the outcomes, students’
disinterest was evident when they missed their
materials or they arrived late to the classes on
Saturdays at 8am. On the contrary, teachers’
activities and personality allowed students to feel
comfortable during the classes while avoiding
boring times.

4. ¿En qué medida está interesado en estudiar
inglés en el Centro de Lenguas de la Universidad
de La Salle?

Students’ interest varied as it is possible to
observe in the samples from observations and
journals. Those who were interest in studying at
LCLSU developed their activities and any class
was good with the positive students’
contributions. Otherwise, they spent their time
since it was mandatory for them to study English
at LCLSU.

“She is always very active with the students and
has an excellent attitude towards the class and
that attitude made students feel comfortable in
the class. (...) It was an excellent idea to support
the class with the juice and cookies because the
students felt encouraged.” See annex 4.
“Students remarkably laughed and enjoyed the
class (...) they did not think the class was boring
and none of the students showed dislike towards
the class.” See annex 6.
“Something that usually happens in the
Language Centre is that most of the students get
late at classes, (...) at 8:15am there were only
two students in the classroom. (...) At 9 o’clock
two girls arrived. It was incredible. I saw that the
teacher was some annoyed.” See annex 8.
“They said that they would prefer to stay at home
sleeping or going to the university to see another
subject.” See annex 5.
“I have noticed that some students do not like to
take the tutorial and they go because the teacher
wants them to take this reinforce and it affects
the environment in the classroom.” See annex
12.
“It works better if students truly want to learn.”
See annex 12.
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“At the end of the tutorial, the student thanked
me for the support provided. Nonetheless, he
mentioned the unfair fact to take English lessons
to graduate even when he knew it was
important.” See annex 15.

6. ¿En qué medida encuentra útil o ineficaz el
aprendizaje de inglés en el Centro de Lenguas de
la Universidad de la Salle?

This was the student who made the researcher to
consider the crucial fact of having mandatory
English courses to graduate. This student
provided meaningful reflection towards the
phenomenon at LCLSU.

“She needed to take the PET exam (...) I already
knew how the exam works. The student was quite
interested in the tutorials.” See annex 12.

8. ¿En qué medida encuentra el aprendizaje de
inglés útil para su vida profesional?

Based on this sample, it was evident the high
relevance English has in any student’s profession
in order to have better labour opportunities.

“It must be for teachers frustrating to know that
their students want to do nothing in class. (...)
they had to take a poster to present a recipe (...)
but no one brought the poster to present.” See
annex 5.

10. ¿Cómo categorizaría sus procesos de
aprendizaje de inglés dentro del Centro de
Lenguas de la Universidad de La Salle?

Students’ performance is a relevant fact to
consider their own process in the Centre. When
they did not even try to develop the activities
proposed was an evidence of low progress in
their learning. On the other hand, there were
some other students who were quite interested in
developing the proposed activities such as the
samples from annex 6 and 11. That meant to
have a better classroom environment for both
teachers and students.

13. ¿Cómo definiría su comportamiento mientras
toma los cursos de inglés en el Centro de
Lenguas de la Universidad de La Salle?

When students had bad disposition towards
English classes of their teacher was the evidence
of their behaviour while taking those courses at

“All students paid attention to the teacher’s
observations and they kept trying to enhance
their speaking performance.” See annex 6.
“It was very important to see that they were
autonomous in class.” See annex 6.
“Ms. Lozano reminded them the portfolio that
they had to hand-in in next class and lots of
students said that they had done nothing.” See
annex 6.
“I wanted them to ask questions to each other in
order to improve the speaking (...) It worked and
they liked that activity between each other. (...) I
liked this student because he had a good level
and it was easy to establish some conversations
in English.” See annex 11.
“Some of the comments were related to the
disagreement of having a new teacher and his
methodology to carry out the class. Also, one of
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those students was so rude and used to joke
anything the teacher said.” See annex 1.

LCLSU. For instance, the annex 1 showed
evidence of the predisposition students had in
their classes. On the other hand, annex 2 and
annex 3 were evidences of the positive
disposition towards the activities and this fact
allowed to identify the positive behaviour inside
the Centre.

“Students knew that this activity was going to be
with another group in the same level so it was
interesting to see that it encouraged them to do
better the activity”. See annex 2.
“I liked the fact that Ms. Beltran was always
looking for students’ questions. She was very
active and also she was walking around the
classroom. (...) Ms. Beltran used 23 papers
pasted on the board with similar information
from the previous paper, firstly it was a writing
activity and then it became a speaking exercise.
It made all the students very active and
participating.” See annex 3.
“They wanted to pay attention and try to
understand what I was saying. I think I let them a
good first impression. (...) they told me they liked
the tutorials and would like to go again.” See
annex 9.

15. ¿Volvería a estudiar inglés una vez
terminados los cursos en el Centro de Lenguas de
la Universidad de La Salle?

“The students from the last week went again and
they looked pleased again with the
reinforcement, however the new students got a
bad impression and they were disappointed due
to the lack of attention to their doubts.” See
annex 10.
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As the samples suggest, the students felt satisfied
with the service provided in the tutoring section.
That meant that it was possible to catch their
attention and to cause a good impression for
them to take once again the tutoring sections.
Nevertheless, annex 10 provided evidence of the
opposite result since there was not opportunity to
work with them during that time of tutoring. In
this regard, it is highly probable that students
take the English courses again whereas LCLSU
provides meaningful teaching for them.
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Chapter 5

5.1

Conclusions

At the end of this study, it may be inferred from the outcomes that variation is
highly notable at the time of comparing the instruments applied. The fact of the variable
population was mentioned throughout this study and eventually this fact made the research
project have variable data for each instrument applied. For instance, observations, journals,
and surveys provided meaningful data from positive and negative perspectives since: a)
during the observations and tutoring sections, students’ perceptions, attitudes and beliefs
changed in each one of the classrooms and students observed; and b) the survey provided
variety as well since there were hypotheses related to perceptions, attitudes and beliefs in
which students’ answers had positive or negative tendencies. In the triangulation stage, it
was possible to assert that authors’ theories were presented at LCLSU, with the exception
of the ones that were not attainable with observations and journals (as 4.3 Triangulation
explained).
In relation to the research question, it may be concluded that the incidence of
students’ perceptions, attitudes and beliefs on English learning varies depending on each
individual’s experience. For instance, there were numerous factors that seemed to affect
negatively English learning process such as the lack of interest, the not development of the
activities proposed by the teacher, the aversion a few students had towards their teachers,
and so on. On the other hand, positive incidence was evident when students felt
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comfortable with the teacher’s classroom management, when they had the opportunity to
share their English knowledge and experiences with their classmates, when they quite knew
the relevance English language had in their professional lives, and so forth. Significantly,
the incidence of students’ perceptions, attitudes and beliefs is an inexorable fact on English
learning.
But it would not have been possible to answer the research question without the
support of both general and specific objectives. The process carried out with the main
constructs of this study allowed the researcher to achieve each task suggested at the
beginning of the project and eventually the main objective. In this regard, the
characterisation of students’ perceptions, attitudes and beliefs allowed this study to identify
the phenomenon presented at LCLSU. In this step, the instruments were meaningful tools
to observe that phenomenon from different perspectives to then characterise them.
Subsequently, it was likely to establish the inherent connection among students’
perceptions, attitudes and beliefs and their English learning as independent variables and
the incidence they have on this language acquisition. Those two main objectives allowed
the researcher to describe the positive and negative incidence of those constructs on English
learning at LCLSU.
In addition, this study may be implemented and promoted by LCLSU since this
Centre is the main beneficiary considering this research project was developed inside its
classrooms and its students were the individuals who made this study possible. In this
regard, an opportunity to inquire about their strategies and impact on the community may
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emerge in order to enhance their teaching process and to obtain more positive outcomes
from its students.
Besides, it was possible to observe that students’ perceptions, attitudes and beliefs
are inherent as well to teachers’ role and their classroom management. Based on this
reality, this research project may provide teachers the opportunity to reflect on their
teaching strategies and methods since the environment inside the classrooms may
undoubtedly affect students’ perceptions, attitudes and beliefs towards English learning. In
this way, teachers may inquire themselves in order to pay more attention to the emerging
positive and negative events surrounding their classes since this phenomenon is inevitable
presented in any teaching-learning environment.
Furthermore, this research project may become the pioneer of future studies since a
little information has been available inside students’ perceptions, attitudes and beliefs and
the incidence they have on English learning. This statement is driven since most of the
theories presented were developed from other disciplines or focused on other achievements.
Finally, it may be suggested to apply other instruments according to the preferences
of future researchers. The implementation of such instruments may be with a larger
population in order to have a more appropriate generalisation of the phenomenon, which is
not only seen in languages centres but schools and universities whereby future studies may
follow other patterns and identify different outcomes with other educational characteristics.
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Annex 1
Observation 2
LA SALLE UNIVERSITY
ACADEMIC VICERRECTORY
LANGUAGES CENTER
TUTORIALS AND DIDACTICS AREA
CLASSROOM OBSERVATION WEEKLY REPORT
REPORT # 2
TEACHER’S NAME: WALTER KOHN
OBSERVER’S NAME: MIGUEL ÁNGEL GUACANEME
LEVEL: 3
SCHEDULE: 8-10 AM

DATE: AUGUST 21ST 2010

Students were surprised when the teacher arrived because he was a new one. The class started with Spanish
from the teacher and also from the students. They talked about the faculties where they studied. During this
speaking activity, four students started to talk enough in class and it was very uncomfortable for me because I
was near them, so I was hearing everything they said. Some of the comments were related to the disagreement
of having a new teacher and his methodology to carry out the class. Also, one of those students was so rude
and used to joke about anything teacher said.
After this, Mr. Kohn explained the dates of exams and the Club Conversation. He told students the topics and
most of the students seemed so confused about that; the same students were still talking and whispering and
they were also checking their mobile phones. The teacher realized that and I thought those students had no
interest towards the class. Subsequently, Mr. Kohn began to speak English and he took up the conversation
about the students’ careers by adding the next question: why do they like what they are studying? While the
teacher was doing this exercise students were whispering and they began to look some bored in class. Mr.
Kohn used to make students speak both English and Spanish and it seemed he was using a traditional method
in the class also because he usually translated what he wanted to say.
Suddenly, some of the students mentioned that they had had three different teachers before Mr. Kohn and
each one of them had worked different things from the book so I realized that it could have been the reason
why students were very disappointed with this new teacher and he mentioned that he was given this group
without planning the class and it was evidently seen in the activities made in class.
Mr. Kohn continued the class by teaching the pronunciation of the regular verbs in past simple and he added
some examples about topics that students really do not need in this level (it was my perception). Until here,
the same students continued talking between them and making constantly jokes about the examples. Finally,
Mr. Kohn wanted to work on the book, however most of the students did not have it, so he decided to make
them take the break because they were not able to do the exercises on it
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When I got in the classroom I realized that it was the same group from eight days before. At 8am there were
just six students and Mr. Kohn wanted students to do or study a biography that they had as homework. They
had to do a biography or to speak about their own lives, such as their school life, trips, family and so on.
Sometimes students and the teacher spoke in Spanish.
Then, students knew that this activity was going to be with another group in the same level so it was
interesting to see that it encouraged them to do better the activity. I realized that some of them felt nervous to
know that they were going to share with other people. Students began to ask some questions to Mr. Kohn –
how do you say…? – And they used to support their ideas with Spanish to avoid misunderstandings.
At 8:30 we went to another group and there were 14 students in there. It was the Ms. Kelly’s class and her
students looked very nervous too. After six minutes of explanation from both Mr. Kohn and Ms. Kelly the
activity began. The two groups talked about education, their experiences, their stories, introducing themselves
and so on. The aim was to improve their speaking by using the past simple tense.
The most seen problem was the pronunciation and the use of negative sentences by talking in past simple. I
could hear sentences such as: I hadn’t pets, I didn’t be, you wasn’t, I borned.
The class finished at 9:00 am because we had to go to a conference about to going abroad to study.
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When the class started there were just three students and the teacher asked them how their week was. As soon
as the students arrived Ms. Beltran gave them a paper to work on. It was a review and they had to complete
some information, such as their job, spelling the last name, where they lived, their dreams, their tastes, and so
on. About 15 minutes later, one student got there and sat close to me. His smell was very strong because of
the cigarette. I felt some uncomfortable with that.
I liked the fact that Ms. Beltran was always looking for students’ questions. She was very active and also she
was walking around the classroom, however some students did not ask and it seemed they were waiting for
the teacher’s help as if she could imagine which students needs help. One of the students said that he did not
have last name and then and I realized that he was thinking of last name as the second name. It was weird.
Other students were not sure about the alphabet and got confused with the spelling.
After this activity, Ms. Beltran used 23 papers pasted on the board with similar information that the previous
paper, firstly it was a writing exercise and then it became a speaking exercise. It made all the students very
active and participating. One paper with a question directed another one, thus it took long and useful time.
Ms. Beltran explained the third person rule in present tense and it was seen in an answer given by a student,
she said my house have one floor and there was just one classmate who realized the grammar mistake. On the
papers there were also questions to give instructions about how to get a specific place. Then I realized that the
topic was the prepositions of direction and the places in the house.
As a final point of this part of the class, the students had a listening exercise about family’s move. And also,
the teacher gave them one word and they had to make a sentence with it. All those exercises were because of
Ms. Beltran wanted her students to have clear all the topics that they had seen before an exam about there
is/there are, frequency adverbs, and the prepositions of direction.
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I realized that I already knew some of the students and I liked being with this teacher. She is always very
active with the students and has an excellent attitude towards the class and that attitude made students feel
comfortable in the class. I know that if there is no empathy between the teacher and the students the
environment could become boring and the students would not do the activity with enthusiasm. I can see some
students with a bad attitude in class because when they got to the classroom immediately started talking with
their classmates and do not interact with the teacher.
On the other hand, Ms. Beltran began warming up her students with some questions about what they like and
do not like, and what they would like and would not like. At my job, sometimes I miss making a kind of
review about the contents or activities that we did last class which is very important to link the topic and
follow the strategies in a specific class. And making this review is so important because some of my students
do not remember very well verbs, adjectives, structures, and so forth, thereby the review becomes an
important tool for the class’ development.
Whereas more students got to the class, Ms. Beltran warned them that it was necessary to move to Chapinero
branch because of a sanitary problem in the Languages Center. While we were moving I took advantage to
talk with Ms. Beltran to ask her how working with teenagers is and I felt comfortable telling her my
experiences in my job. It was nice to share our experiences and she gave me some advices to develop better
my classes. At the road from one branch to another, Ms. Beltran wanted to buy some bottles of juice and
packages of cookies to share with her students in class. When we got Chapinero branch, the teacher began
explaining the countable and uncountable nouns and the type of words that we can use in each case, as well as
much, many, little, few, and so on. It was an excellent idea to support the class with the juice and cookies
because the students felt encouraged with those snacks so they were able to comprehend the topic much
easier.
Subsequently, the students began working on a worksheet about the uses of like + verb –ing and would like +
to verb. I could see that some students got confused with the use of the gerund after the verb like because they
were learnt to use the gerund just in the progressive tenses. It made me think of it would be necessary to have
some lessons in this level or the previous one to explain the uses of the infinitive and the gerund after certain
verbs.
Finally, Ms. Beltran wanted to work the book but just one of the students had it so the class became boring.
The teacher tried to explain the activity although it was completely hard with just one book in the class. It
reminded me what I thought at the beginning of the class because if the students were interested in the class,
they would have the book to study in class. It seems that students just want to have friends and social life in
the English classes because I could be sure in thinking that they had the way to buy the book. It happened the
same when Ms. Beltran wanted to do some activities in the workbook and once again just one student had it.
This fact made me doubt of the irregular interest students have towards the class. The teacher decided to
finish the class by explaining the containers vocabulary, such as box, bottle, slices, can, loaf, and so forth.
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While the teacher was coming, I sat outside the classroom and unconsciously I heard some students talking
about the class and the teacher and the words were not really pleasant because they said that they would prefer
to stay at home sleeping or going to the university to see another subject. Anyway when the teacher arrived,
there were just 4 students and one of them mentioned to have a hangover which made me think that some
students were not really interested in the English classes. Some minutes later, the teacher arrived. Ms. Ardila
started the class by asking if the students did the homework but it was very sad to see that none of them did it
and Ms. Ardila became a kind of disappointed, but it did not care to go on with the class. It must be for
teachers frustrating to know that their students want to do nothing in class and actually it happens to me in
some classes on my job. There are some students that really do not want to do the proposed activities and they
do not like anything, thus it is very complicated to prepare the classes thinking of the few students interested
in the class. In spite of this fact, Ms. Ardila started explaining some idioms and then asked them to make a
profile for an activity. In this moment, I noticed that some students liked to make jokes with the teacher and
she did the same. Then I remembered that sometimes I do the same thing with my students but it really
changes because of the age. It’s not the same to be friendly with children than teenagers and the class
performance changes depending on that as well.
After this, the teacher began the activity with some game known as Who Wants to Be Millionaire? but the
awards were not money but some candies, so the teacher asked them some questions one by one about
countable and uncountable nouns, containers, and so forth. I think it is a very useful activity to practice
several topics but it has to be very hard to do this kind of activities with children, I thought then to try this
game with teenagers but after I remembered that I have some students who do not like any activity and I
hesitated again. After this game, the students took the break and I took advantage to talk with the teacher and
tell her what I was thinking about the game and my students. I agreed when she told me that not all activities
are for everybody. There are some students who only work with copies and workshops and others who work
with dynamic activities and it changes depending on the age.
When the students got back, Ms. Ardila wanted them to work on the book and it happened exactly the same
what I have seen before in the other classes, and very few students had the book so the rest of them got a kind
of bored because they had to join with the others. Consequently, the students started asking Ms. Ardila about
the uses of some and any, and it was necessary to speak in Spanish to avoid misunderstandings. I know it is
not the best approach to teach a foreign language but sometimes students do not understand what the teacher
is saying and we cannot suppose that they are able to understand each word we say, so it becomes necessary
to support the class with the mother tongue. Suddenly, another teacher went to the classroom to inform that
another group was coming to have the Club Conversation and Ms. Ardila reminded them that they had to take
a poster to present a recipe by using the vocabulary and structures seen in the previous classes but no one
brought the poster to present. I noticed that all of them are lazy students and they do not even do what it is
necessary to do to develop the activities.
Finally, and I honestly did not know why the teacher and I moved to another group to check the presentations
about the recipes with the same vocabulary and structures. I noticed that those new students, from another
group, really liked Ms. Ardila and they felt highly confidence with her. Here I realized that if there is empathy
between the teacher and students and those new students had a remarkable English performance with Ms.
Ardila. I remembered again some of my students and thought that I really need to do something to catch their
attention in the classes, but I think that I also need the help from them to do that.
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Since the first moment I could see that the teacher was very polite and it was because of she introduced me to
her students and it had not happened before. Actually, I can think that it can be useful to start knowing new
students in the classroom. The first thing that the teacher did was to hand-in students a previous exam and I
noticed that some of them seemed anguish and others unworried. After this Ms. Lozano reminded them the
portfolio that they had to hand-in next class and lots of students said that they had done nothing and I liked
that the teacher gave a reflection about doing the autonomous activities. I could remember the days that I gave
some reflection to the children and what I really wanted to know is to make them conscious about their
process that they are having at school because the intention while giving reflections is that.
Later students were asked by the teacher about some stuff related to their cell phones, such as how to send
text messages by using some abbreviations and then she gave them a worksheet to make a speaking exercise. I
liked that Ms. Lozano paid a lot of attention to the students’ pronunciation and she encouraged them also to
give long answers in the exercise. After this I noticed that some students got confused while giving their cell
phones numbers to go on with the activity and I thought perhaps I could use this activity to remind the
numbers to my students. Afterwards Ms. Lozano got confused with some students’ name and it really
happened to me when I began working at the school and I think that it is not good for teacher and students
either. While the students were speaking they made a lot of mistakes when telling some third person negative
sentences in present simple, but the teacher was paying attention and she immediately corrected them. That is
very important, to keep the eyes on the students’ process. All students paid attention to the teacher’s
observations and they kept trying to enhance their speaking performance.
There was a time when Ms. Lozano asked them to think about situation with cell phones, such as the use of
them in banks. I think that it is to contextualize the topic with the real life and that is important. When the
teacher was doing this, I could notice that her speech was very clear for the students because they did not
almost ask what is the meaning of…? or questions like that. At the last minutes of the class, they worked on
the book and all of them had it and the class did not become boring unlike other classes that I have observed.
If they had the tools to study, the books, so they are interested in each class.
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Before getting in the class, I met another observer and when I told her that I had to observe Ms. Robayo’s
class she told me that her classes were very nice and it really happened. At first, while she was preparing a
listening exercise, she warned me that the first two hours had been very funny because they had some kinds of
games and the last part of the class, where I was, was going to be a kind of boring, however it did not happen.
The first thing was that Ms. Robayo drew some pictures on the board and it made students began speaking. I
could see that that is a good way to make a warm up before starting a new topic and she did it. What I thought
the better part was that the teacher managed lots of energy when giving a class and she was always smiling.
That is the best part of being teacher, to be happy because students see that in us and students were more
exciting in class so I noticed that it is very important to have empathy with the students.
Another thing that caught my attention was in a listening exercise because I liked how she planned this
activity. She made a box on the board and each time that they listened they had to gather different

information. I loved when Ms. Robayo asked them about what they had to do even if she just said it thus I
realized that it is a good way to make them pay attention every time and actually it also made them speak little
by little. Then the teacher wanted to encourage the students not to be afraid in giving mistakes and it is really
true. Activity after activity, I could see that the students remarkably laughed and enjoyed the class and I could
suppose that they did not think the class was boring and none of the students showed dislike towards the class.
Sometime later, I also noticed that Ms. Robayo moved around the classroom to keep in contact with each
student and she used to ask if they needed help with some activity. Suddenly a very important fact happened.
The teacher made me realize that in the whole class none student had asked questions such as how do you
say…? what is the meaning of…? and so forth and it showed me that the students were very confidence of
their knowledge. They were sure about what they knew and the use of the dictionary was also very important.
I have seen lots of students with dictionaries, copies, and so forth, and they did not use them thus it was very
important to see that they were autonomous in class.
In those two hours I could see that there were lots of activities, not only in the workbook but also with papers
or speaking activities. The class finished with a quick review about what they saw and learnt.
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I really got surprise when I knew that I was going to observe the same teacher of the last week and it was a
nice group although I would like to see others. Another thing was that I was warned that the class was going
to be very short because of the preparation to celebrate the Halloween Party in the Languages Center so I
thought it was not going to be the best class of all.
At the beginning of the class, teacher and students talked about their costumes to the party. Immediately I
hesitated with the words costume and custom. I knew they are different but I wanted to be sure of the
pronunciation. Mr. Duarte wanted to check the topic of the last week so he started asking the time to the
students. Most of them had forgotten it and I noticed the strange pronunciation of the teacher. I really did not
like it. What I really liked was that he used to make jokes with the students and they laughed a lot so the class
did not get bored in any moment and it became relaxing.
What I could finally see in this group was that some of the students did not go last class thus they did not
know well the topic about the time and others who did go on Saturday before were not in this class. It became
a serious problem because after they get lost in the topic. Some of the students used to show doubts about the
different use of saying the time in the British and American way but later it became easier for them.
Lastly they began preparing their activity for the celebration and the teacher asked me to help them in
checking the speaking part of the party. Some students were curious to know who I was so I told them what I
did and studied and they got surprised with this. I felt as a very young adult’s teacher.
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Something that usually happens in the Languages Center is that most of the students get late at classes, at least
on Saturdays at 8am. I insist that some students are not interested in learning English. If they were, they
would be worried to be on time but many are not worried to arrive late. This happened again in this class
when I saw that at 8:15am there were just two students in the classroom.
Ms. Rojas began the class by asking the students about their week. I think it is useful to know some of them.
Then she reminded them to keep preparing the speaking examinations for the test in order to reinforce their
speaking skill. Some students showed memorized speeches but they were not able to speak naturally about
any other topic. I can see that the students’ conception still remains in memorizing things and not learn them.
This social fact is very strong in our society and it is difficult to break it down due to they do not practice this
foreign language outside the classroom in common situations.
When the teacher was doing some examples, she used me as a model to make them describe my clothing. It
had never happened before and I really felt kind of strange. It is not usual to interact with students because I
am just an observer and I am just assigned to do this, to observe. While students were doing some activities
on the book a guy’s attitude caught my attention. He used to make some jokes with the teacher and she was
not upset for that. Eventually the same guy started speaking while another student was telling something to
the class so the teacher with the words thank you made him stay quiet. I wish it were as easy as this class
when I am with children, however they speak a lot every time and it is very complicated to make them stay
quiet and next I have to speak aloud.
About at 9 o’clock two girls arrived. It was very incredible. I saw that the teacher was some annoyed for and I
would be too. That kind of actions shows disrespectful and disinterest. Later, during another activity, the same
guy was not sitting in the chair but laying down on it and that shows more disrespectful towards the teacher
but she noticed that and made him participate. I was watching this guy for some minutes and I could see that
he was a lazy and sleepy person in the classroom; he used to make some expression of laziness, and also yawn
constantly. I did not like that.
When the class was finishing, Ms. Rojas wanted them to work in groups to notice the differences between
present simple and present continuous tenses. A new thing happened with the guy. All students were working
in the activity but he was not thus the teacher had to work with him to make him active in the classroom. I
liked that but students are young so they really do not have to expect that the teacher is behind pushing them
to work. Perhaps we can do that in the school with children because some of them are very absentminded but
I think it is not the best idea with this kind of students.
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As the new tutor, the Language Center assigned me the tutorials on Thursdays from 5 to 7 at the afternoon.
In my first week there, I had to go throughout the classrooms to introduce myself and I realized that some
students were interested in the tutorials but others did not, perhaps because they saw on me a very young
person who does not know enough English. That was my impression in some classrooms and I hope to have
caught the students’ eyes.
As my first tutorial, I felt little nervous because of this. I knew one day before that I was going to receive two
different people with no similar topics. At the afternoon I received a phone call from the Languages Center
and they told me that a person called off the date and I just needed to wait for one person. However, when I
got the Languages Center, I met with two new people and none of them said that they were going to go to the
tutorials, therefore I had to improvise some part of the tutorial but it was very useful to see that both students
had similar topics and I could connect the explanations. They wanted to reinforce the Past Perfect and
Present Perfect so we started with the tutorials.
Otherwise, to be my first tutorial, sometimes it was difficult to give examples and also I got confused with
the students. I usually work with 30 children and I really want to speak aloud to give the class and it was
completely different for being only with two adults but it was nice to see that they wanted to pay attention
and trying to understand what I was saying. I think I let them a good first impression.
Regarding they had class at 6pm, they had to go and told me they liked the tutorials and would like to go
again not to fail the exams and eventually waste their money. That comment made me consider they only
went to the tutorials to prevent that waste of money even if they enjoyed that time. It was worthy to clarify
some of their questions and they liked the schedule. They told me that they would go before quizzes to avoid
misunderstandings.
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As tutors, we have to make a phone call to the Languages Center one day before to know who is going to go,
how many people and that topics they want to reinforce. I got surprise on Wednesday before when I called
because I knew that five people were going to go for my tutorials. I usually get there one hour early hence I
can plan some exercises for the students but when it was 5pm, there were not five people but seven.
It was very difficult to explain different topics to different students. Some needed to reinforce countable and
uncountable nouns, others Past Perfect Progressive, others modal verbs such as have to, would like, and so
on. Some students got impatient to realize that I could not explain the topic that they wanted. I was not sure
to explain quickly a topic to continue with another or to emphasize only in one and wait for the rest.
As the week before, all the students had to go to class at 6 o’clock but there was a girl who wanted to stay
and it was the girl about the modal verbs. At this time, the tutorial became better for being only a person so it
was more personalized. What she wanted to know was the specific meaning and the use of those modal
verbs, so the explanation could be better and she felt pleased and I apologized because of the lack of
attention in each one of them.
Finally, she left the room at about 6:20pm because she also had class. I stayed thinking about if all my
tutorials would be the same, with the same quantity of people and always with different topics. A week ago, I
noticed that students were happy with the tutorials, but this time I realized that some of them had topics
about what they wanted to improve and perhaps they thought that I am not a good tutor. The students from
the last week went again and they looked pleased again with the reinforcement, however the new students
got a bad impression and they were disappointed due to the lack of attention to their doubts. I apologized and
they left upset enough and said they would never go again.
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The same fact that has happened before still remains. People who want to reinforce something special did not
call to let us know what the topic is to study and prepare. It was again a problem because two students came
to the tutorials and they wanted to strengthen how to ask questions in several tenses.
Each tutorial I ask students for the level that they are to know how I must speak to make them understand. I
do that because at the school I started speaking in English and my students did not even understand a word of
what I was saying, so I see necessary to ask that question before beginning the tutorial. The students were
from fourth level and I could see that they understood my speech. Regarding I did not know they were going
I had to improvise with some tenses to explain a kind of game with the auxiliaries. Then I wanted them to
ask questions to each other in order to improve the speaking and think about quick answers in the same
tense. It worked and they liked that activity between each other. They said they wished all their classes were
like that to use English in their corresponding areas.
After they left, a new student suddenly appeared. He was from sixth level and wanted to study reported
speech. In this moment I thought that it would be a kind of easy because I really like this topic. It was
necessary to make a review on the tenses to understand clearly the reported speech. I liked this student
because he had a good level and it was easy to establish some conversations in English. Also he understood
every word that I said thus it made the tutorial easier.
I was surprised with the time because it was so great tutorial that I realized that it was 7:15pm and I had to go
to the university, so we had to finish the tutorial immediately. He was pleased with the tutorial.
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It was a particular tutorial. I was warned by teacher from the Languages Center that a girl was coming to
reinforce a lot of things. At first I was afraid because I thought that I was not going to be able to help her and
other people at the same time but fortunately only the girl came.
I liked this tutorial because it was very personalized. She was not a student of the Languages Center but she
had already graduated from her career and she needed to take the PET exam to be accepted in a new job.
That was one of the things that I liked because a few time ago I took that exam thus I already knew how the
exam works. The student was quite interested in the tutorials.
Another thing that I felt was that it was empathy between us. I have noticed that some students do not like to
take the tutorial and they go because the teacher wants them to take this reinforce and it affects the
environment in the classroom so they go because they have to. That happens at the school in a language
workshop with students from sixth to ninth grade and some of them really feel uncomfortable in class. They
do not want to be there but they have to so there is usually a tense environment and I do not really like it
because some of them look at me with a boring face.
Finally, I could see that she remembered lots of things that she had forgotten because she told me that she
needed to take the exam to be accepted in a job that she was applying. She really wanted to learn and check
some particular English things. It works better if students truly want to learn.
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Something particular happened in this tutorial because of the visit of a girl that sadly had a very low level. It
did not allow having an optimum tutorial because despite that fact that I gave a very easy English speech she
did not understand anything and I noticed that made her feel disappointed.
She wanted to check structures in present simple and also make a review of the most common irregular verbs
to check as well as the past simple. I thought that it was going to be easy to explain the present simple and
the explanation did work for the reason that I asked her several questions and she could answer with no
problem.
Afterwards I was thinking of making an activity to check the irregular verbs but the problem was that she did
not let me know that she was coming so I could not prepare anything for this. Another thing that I thought
was that the best way to learn those verbs is by oneself and I actually have told my students the same; there
are no rules to know which verb is regular or irregular thus you just have to use them to start internalizing
them.
She had not left when eight students got there from the same level, same class and with the same topic to
reinforce. I got very surprised because they arrive without letting me know previously and I insist that it is a
big problem because I have not been able to prepare a tutorial if they do not register in the CAD. Those
students wanted to check the question grammar in several tenses. Sometimes students have doubts but when
they go there they do not know what or how to ask.
Even thought I did not prepare anything I noticed that they could understand several things and I made them
to speak with each other by using the tenses that they needed. I felt comfortable with them. They were older
than me and I felt like with a complete class with adults so at the beginning I was nervous but then I felt
relaxing to see that they were pleasure with my speech. As we know, if we are confident on what we say,
students will trust us.

Annex 14
Tutorial 6
LA SALLE UNIVERSITY
ACADEMIC VICERRECTORY
LANGUAGES CENTER
TUTORIALS AND DIDACTICS AREA
TUTORIAL # 6
October 21st 2010
I think that this tutorial has been the most active one I have ever given. It was because of there were just two
students although one of them was the same girl of the last tutorial so at the beginning I was a kind of
indisposed but with another student, a guy, the tutorial became better.
They wanted to improve the speaking while talking about the directions and places so what I first thought
was to draw a kind of map on the board with several places and I called the streets with some English names
and then it was a little problem because they got confused with that. I think they used to use names such as
Caracas Street or some like that. Also I wrote some useful sentences to avoid they forgot what they had to
say.
One of the best things was that after I said some examples with the directions they were able to say similar
sentences by following the instructions of her and his classmate. I noticed that it was another excellent tool,
to make them interact because sometimes they get bored if they do not. They were pleased with the tutorial
and the guy let me know that he was going to go back. On the other hand, the girl was not sure because she
used to hesitate on each exercise that we did.
I realized that they really need to interact to acquire the topic that they have, if they do not, it will be such as
a traditional class where the teacher is the only who speaks and correct mistakes.

Annex 15
Tutorial 7
LA SALLE UNIVERSITY
ACADEMIC VICERRECTORY
LANGUAGES CENTER
TUTORIALS AND DIDACTICS AREA
TUTORIAL # 7
October 28th 2010
As I expected the guy of the previous tutorial got there again. I think I caught his attention since the week
before and it is very nice because that makes me realized that I am having a kind of good impact on some of
the students. The same thing happened when I started giving the tutorials when there was a girl who went
there around three consecutive times and with the girl that had a bad level so it was happening again with
this guy.
He has been very polite and we have had some completely different conversations and it helps to know who
is taking the tutorials and for them too, to know who is giving the tutorials. This time he wanted to check the
uses and notice the differences of the personal pronouns and the object pronouns. The first thing that I told
him was, as I considered, that it is similar with the Spanish. I was not sure if it was a mistake to tell him that,
but I usually do that when I completely know that both English and Spanish have some similar things. Then
another student got there to improve the connectors while speaking and writing.
The first thing that I did was to let him know how personal pronouns work. Since I have been working at the
school I have seen that most of the students know the personal pronouns but do not know the use. And the
same issue happens in the Languages Center, I dare to say, students know I, you, she, we and so forth as just
pronouns. It was useful to tell them that because then they could understand better the topic and next with the
explanation of the object pronouns worked too.
Later they told me that they had the same problem while speaking and writing because they usually write and
sentence and period, another sentence and period, and so on. What I did was to show them some files with
the connectors and time transitions that I gathered before. Those files have really helped me when writing an
essay and after while speaking. They have been a very useful tool to improve those skills and the best way to
learn them is by using them.
At the end of the tutorial, the student thanked me for the support provided. Nonetheless, he mentioned the
unfair fact to take the English lessons to graduate even when he knew it was important. He said it would be
unfair for us, language students, to take a mandatory math exam as a requirement to graduate. He would be
right and that is why lots of students are not interested in going to the tutoring sections or even going to the
English courses.

Annex 16
Survey
How far students’ perceptions, attitudes and beliefs have incidence on
English learning at Languages Center of La Salle University
Licenciatura en Lengua Castellana, Inglés y Francés
Facultad de Ciencias de la Educación
Universidad de La Salle
Encuesta realizada a estudiantes del Centro de Lenguas

Nombre: __________________________________________________ Nivel: _________
Marque su respuesta en la cual 1 es la calificación más baja y 5 la calificación más alta.
1

2

3

4

5

1

1. ¿En qué medida considera que la cultura define sus
percepciones en el aprendizaje del inglés?
2. ¿Qué sentimiento tiene hacia el a. Simpatía
aprendizaje del inglés en el Centro de
Lenguas de la Universidad de La Salle? b. Aversión
3. ¿En qué medida considera que factores como cansancio,
gusto, disgusto, disponibilidad e interés afectan su
aprendizaje del inglés?
4. ¿En qué medida está interesado en estudiar inglés en el
Centro de Lenguas de la Universidad de La Salle?
5. ¿En qué medida considera usted que los factores
históricos, sociales, políticos y geográficos de Colombia
forman su actitud hacia el aprendizaje del inglés?
6. ¿En qué medida encuentra útil o a. Útil
ineficaz el aprendizaje de inglés en el
Centro de Lenguas de la Universidad de b. Ineficaz
La Salle?
7. ¿En qué medida sus experiencias pasadas en el
aprendizaje de inglés afectan sus preferencias académicas
actuales?
8. ¿En qué medida encuentra el aprendizaje de inglés útil
para su vida profesional?
Seleccione su respuesta en cada una de las preguntas.
1

Entiéndase cultura como “lo que es aprendido, transmitido, heredado de generación en generación a
través de las acciones humanas, casi siempre tomando la forma de una interacción cara a cara y, desde
luego, mediante la comunicación lingüística” (Duranti, 2000, pág. 48).

1

2

3

4

Excelente

Bueno

Aceptable

Regular

Malo

Pésimo
9. ¿Cómo valoraría su primera experiencia de
aprendizaje de inglés en el Centro de Lenguas de la
Universidad de La Salle?
10. ¿Cómo categorizaría sus procesos de aprendizaje de
inglés dentro del Centro de Lenguas de la Universidad
de La Salle?
11.1. ¿Cómo definiría sus experiencias previas en el
aprendizaje del inglés?
11.2. ¿En qué medida esas experiencias afectan sus
percepciones hacia el aprendizaje del inglés?
12. ¿Qué nivel de conocimiento en la lengua inglesa
considera tener, independientemente del nivel en el que
está en el Centro de Lenguas de la Universidad de La
Salle?
13. ¿Cómo definiría su comportamiento mientras toma
los cursos de inglés en el Centro de Lenguas de la
Universidad de La Salle?

5

14. ¿En qué porcentaje cree pertinente
0%
20% 40% 60% 80% 100%
aprender las temáticas vistas en el Centro
de Lenguas de la Universidad de La
Salle?
Definitivamente Lo consideraría En absoluto
15. ¿Volvería a estudiar inglés una vez
no
terminados los cursos en el Centro de
Lenguas de la Universidad de La Salle?

